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» Assessment is not a reflection of an instructor! 
» Assessment is not meant to show perfection! 
» Assessment is used to improve student learning 

and program success. 
» We all do assessment in some form, now we 

are just being asked to share what and how we 
assess for institutional accountability to our 
students. 

» Assessment’s focus therefore is on students. 



» Course Goal: A relatively broad statement of what 
you want students to learn, expressed in general 
terms. 

 

˃ How does the class support  the college mission? 
+ The mission of the University of New Mexico is to serve as New Mexico’s flagship 

institution of higher learning through demonstrated and growing excellence in teaching, 
research, patient care, and community service. 

+ The University of New Mexico - Gallup prepares people to achieve their educational and 
professional goals in a context of respect for the traditions and values of the many groups 
it serves. 

˃ In what ways does the class enhance the programs and degrees of the 
department? 

˃ In what ways should the students develop from having taken the 
class? 

˃ What is the purpose of the class? 
˃ If you ran into a former student, and you asked what he/she took away 

from the course, what would you hope they would answer?  
 



» College Success Goals: 
˃ College Success is aimed at helping students to succeed in college and in 

their personal and professional lives.  

» Introduction to Southwest Studies Goals: 
˃ This course provides both an introduction to the complex history and 

culture of the Southwestern United States and a demonstration of the 
possibilities of the interdisciplinary study of regional American culture.  It is 
multicultural in its content as it is multidisciplinary in its methodology. 

» Dental Assisting Science Program Goals: 
˃ Assists in the provision of culturally relevant dental hearth care. Practices in 

accordance with the ethics of the dental profession. Employs state of the art 
methods and materials. Provides and maintains a safe treatment 
environment for patients and dental health care teams.  Receives national 
and state certification in Dental Assisting. 
 

*Hint:  Goals are often found within course descriptions 

 
 



» Identifying Student Learning Outcomes (SLOs): specific 
learning behaviors that students should exhibit in the 
context of the course that support the broader goal(s).   
˃ Specific skills, values, and/or attitudes, and knowledge.  
˃ Should be viewed from the learners’ perspectives. 
˃ Specific behaviors or performance that can be measured. 
˃ Should use action words that specify definite, observable behavior (See 

next slide). 
˃ In what ways will students meet the goal(s) of the class? 
˃ If you ran into a former student, and you asked what he/she learned from 

the course, what would you hope they would answer?  
 
 
 

*N.B.:  SLOs should be identified in every course syllabus 

 





» General Education SLOs 
˃ http://assessment.unm.edu/general-education-assessment/student-

learning-objectives/index.html 
 

» Program Assessment SLOs 
˃ http://assessment.unm.edu/program-assessment/index.html 

 

http://assessment.unm.edu/general-education-assessment/student-learning-objectives/index.html
http://assessment.unm.edu/general-education-assessment/student-learning-objectives/index.html
http://assessment.unm.edu/program-assessment/index.html


» College Success SLOs: 
˃ Students will provide evidence of various skills and techniques for success, 

including note taking, time management, using Loboweb, and interacting 
with instructors. 

» Introduction to Southwest Studies: 
˃ Students will understand the American regionalism and the role of the 

Southwest  in American national identity. 

» Dental Assisting: 
˃ Demonstrate the care of each instrument including passing, pharpening, 

sterilizing and storage. 

» Critical Thinking: 
˃ Reliably and consistently engage in the rational thinking by recognizing and 

avoiding one’s own and others’ egocentric and sociocentric biases. 
 



» Direct Assessment: 
˃ Tangible, visible, self-explanatory and compelling evidence of exactly what 

students have and have not learned. 
+ Scores on licensure exams 
+ Capstone experiences or portfolios 
+ Scores on tests 
+ Observations of student behaviors, skills, implementation of knowledge 
 

» Indirect Assessment: 
˃ Proxy signs that students are probably learning. 

+ Graduation rates and retention 
+ Placement tests 
+ Students rating their own knowledge (qualitative data) 
+ Honors and awards earned by students 

 
 



» Choose One of the course SLOs and reflect: 
˃ How does the instructor know if a student has met the SLO? 
˃ How does a student exhibit if they have met the SLO? 
˃ What method do you, the instructor, use to evaluate if the students are 

learning the objectives? 
+ Tests, projects, essays, presentation, research, practicum, survey 

 
 
 

 
 
 

*N.B.: Assessment can take many forms and may depend on the 
nature of the class. 



» If someone else had to grade the assessment, they 
should be able to in a way consistent with your 
methods. 

» All faculty who teach a course should be using the 
same method for measuring the identified SLO. 

» The method should clearly show to students why 
they received the score they did. 

» Eliminate the mystery, keep things consistent! 



  Benchmark 

1 

Milestones 

                        2                                                       3 

Capstone 

4 

Explanation of issues Issue/problem to be considered critically is 
stated without clarification or description.  

Issue/problem to be considered critically is 
stated but description leaves some terms 
undefined, ambiguities unexplored, 
boundaries undetermined, and/or 
backgrounds unknown. 

Issue/problem to be considered critically is 
stated, described, and clarified so that 
understanding is not seriously impeded by 
omissions. 

Issue/problem to be considered critically is 
stated clearly and described 
comprehensively, delivering all relevant 
information necessary for full 
understanding. 

Evidence 

Selecting and using information to investigate a 
point of view or conclusion 

Information is taken from source(s) without 
any interpretation/evaluation. Viewpoints 
of experts are taken as fact, without 
question. 

Information is taken from source(s) with 
some interpretation/evaluation, but not 
enough to develop a coherent analysis or 
synthesis. 

Viewpoints of experts are taken as mostly 
fact, with little questioning.  

Information is taken from source(s) with 
enough interpretation/evaluation to 
develop a coherent analysis or synthesis. 
Viewpoints of experts are subject to 
questioning. 

Information is taken from source(s) with 
enough interpretation/ evaluation to 
develop a comprehensive analysis or 
synthesis. Viewpoints of experts are 
questioned thoroughly. 

Influence of context and assumptions Shows an emerging awareness of present 
assumptions (sometimes labels assertions 
as assumptions).  

Begins to identify some contexts when 
presenting a position. 

Questions some assumptions. Identifies 
several relevant contexts when presenting 
a position. May be more aware of others’ 
assumptions than one’s own (or vice versa). 

Identifies own and others’ assumptions and 
several relevant contexts when presenting 
a position. 

Thoroughly (systematically and 
methodically) analyzes own and others’ 
assumptions and carefully evaluates the 
relevance of contexts when presenting a 
position.  

Student’s position (perspective, 
thesis/hypothesis) 

Specific position (perspective, thesis/ 
hypothesis) is stated, but is simplistic and 
obvious. 

Specific position (perspective, thesis/ 
hypothesis) acknowledges different sides of 
an issue. 

Specific position (perspective, thesis/ 
hypothesis) takes into account the 
complexities of an issue. Others’ points of 
view are acknowledged within position 
(perspective, thesis/ hypothesis). 

Specific position (perspective, thesis/ 
hypothesis) is imaginative, taking into 
account the complexities of an issue. 
Limits of position (perspective, thesis/ 
hypothesis) are acknowledged. Others’ 
points of view are synthesized within 
position (perspective, thesis/ hypothesis). 

Conclusions and related outcomes 
(implications and consequences) 

Conclusion is inconsistently tied to some of 
the information discussed; related 
outcomes (consequences and implications) 
are oversimplified. 

Conclusion is logically tied to information 
(because information is chosen to fit the 
desired conclusion); some related 
outcomes (consequences and implications) 
are identified clearly. 

Conclusion is logically tied to a range of 
information, including opposing 
viewpoints; related outcomes 
(consequences and implications) are 
identified clearly.  

Conclusions and related outcomes 
(consequences and implications) are 
logical and reflect student’s informed 
evaluation and ability to place evidence 
and perspectives discussed in priority 
order.  

Critical Thinking VALUE Rubric 
Definition 
Critical thinking is a habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion.  
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 

 



Positive Attributes 

(1) Enters into class discussions ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(2) Offers questions or comments during 
class ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(3) Visits at podium after class ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(4) Visits during office hours to clarify ideas ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(5) Engages in the electronic learning 
forum ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(6) Offers questions or comments via e-
mail ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

Negative Attributes 

(7) Skips class ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(8) Shows up late ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(9) Sleeps in class ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

(10) Exhibits disruptive behavior ALMOST ALWAYS FREQUENTLY OCCASIONALLY SELDOM ALMOST NEVER 

Student Participation: 
 

Assessment and Evaluation 
Ways to Demonstrate Participation 

(Thanks to Prof. Kathleen Tunney, Dept. of Social Work, SIUE) 

Student's Name:_______________________________________________ 
 
 
 

ADDITIONAL COMMENTS:  





Now the question is… 
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